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About the RJC

News in brief
The RJC’s AGM and conference - keynote speakers 
announced

We are pleased to announce that Dr Gerard Drennan, Nicola 
Preston and Fernanda Fonseca Rosenblatt will be keynote 
speakers at our 1st annual conference on Monday 18th 
November 2019. To find out more and book your place visit 
our conference booking page.

Kirklees Youth Offending Team awarded the RSQM

Kirklees Youth Offending Team has been awarded the 
Restorative Service Quality Mark (RSQM) by the Restorative 
Justice Council, in recognition of its high-quality restorative 
justice interventions with young people.

Jim Simon, the Restorative Justice Council’s chief executive, 
said: “High quality restorative interventions play a key role 
in diverting young people away from the criminal justice 
system. Congratulations to Kirklees Youth Offending Team on 
achieving the RSQM which demonstrates its commitment to 
providing safe and effective restorative practice throughout its 
service.”

The RSQM is a badge of quality that demonstrates a service 
provides safe, high quality restorative practice which meets 
the six Restorative Service Standards. Kirklees Youth Offending 
Team joins other RSQM awardees – in sectors ranging from 
criminal justice through education to care – delivering high 
quality restorative processes.

Julie Walsh, RJ Co-ordinator for Kirklees Youth Offending 
Team, said: “We wanted to promote restorative justice within 
our authority and this type of recognition enables us to do 
that - as well as prove that we do deliver a quality standard of 
service.”

Response to proposals for revising the Code of Practice for 
Victims of Crime

The RJC has submitted a response to the Ministry of Justice 
regarding their proposals for revising the Code of Practice for 
Victims of Crime. Whilst this first consultation raises some 
important points, there are areas which require further 
thought and consideration within the second consultation.

Read our full response here 

https://restorativejustice.org.uk/civicrm/event/info%3Fid%3D296%26reset%3D1
https://restorativejustice.org.uk/news/response-proposals-revising-code-practice-victims-crime


3 Issue 65: Autumn 2019

Welcome to the Autumn 2019 
edition of Resolution. This 
issue is packed with articles, 

case studies and examples of good 
practice, which I hope you will find 
useful and informative.    

Over the past few months, I have spoken 
with many of our members about 
the changing landscape of restorative 
practice. What stood out from these 
discussions was the significant shift in 
the types of cases being referred, and 
the complex situations of the individuals 
involved. Practitioners and service 
providers are continually evolving their 
practice to manage the challenges 
these new cases present. It was also 
apparent that practitioners and service 
providers are becoming more creative in 
the way they use restorative practices. 
In this edition of Resolution, you will 
find articles that demonstrate this very 
point, including an article submitted by 
Why-Me? and Restorative Cleveland, 
outlining the creative ways restorative 
justice is helping victims of hate crime. 
Another article submitted by Norfolk 
County Council explores how restorative 
approaches are supporting staff within 
residential care settings. 

It is positive to see that the use of 
restorative practice is continuing 
to expand, as we see more sectors 
embrace the positive benefits that 
adopting a restorative ethos can have. 
As you’ll read in an article submitted 
by Northampton University, restorative 

practices can even help first year 
students develop an informal, peer-
driven support system at university. 
At the recent Restorative Practices 
in Mental Health seminar, hosted by 
Broadmoor Hospital, I listened with 
interest to some extraordinary examples 
of how restorative approaches are 
emerging across a range of mental 
health settings. This included an 
overview of the Restorative Circle 
programme and Kintsugi course 
delivered by SLAM. It was empowering 
to hear how participants had developed 
their understanding of emotions and 
perspective-taking following their 
engagement in the course. I am sure 
you will enjoy reading the seminar 
update included in this edition.  

This theme – a changing landscape of 
restorative practice – will continue at 
this year’s annual conference, where 
we will focus on innovative uses of 
restorative practice. The RJC looks 
forward to showcasing a wide range of 
restorative practices that fall outside 
the mainstream. This will include a 
number of keynote presentations. First, 
Dr Gerard Drennan will talk about how 
restorative dialogue can accelerate 
change in patients in mental health 
settings. Next, Nicola Preston will 
present on how restorative practices can 
develop a relational pedagogy in higher 
education. Finally, Dr Fernanda Fonseca 
Rosenblatt will consider how restorative 
justice can better respond to cases of 
domestic violence. 

Online registration for our conference is 
currently open. You can find out more 
and book your place here. 

In the last edition of Resolution, I 
made a commitment to ensure that 
the RJC more actively engages with 
our members. To that end, this edition 
introduces a new regular feature: ‘Join 
in the discussion.’ Simply log on to your 
RJC members account and comment on 
any blog post of interest to you. I hope 
that you will find this new addition to 
Resolution and our website a useful way 
to engage with us and your fellow RJC 
members. 

I hope that you enjoy this edition of 
Resolution! Special thanks to all those 
who have contributed to it. I look 
forward to meeting with more of our 
members over the coming months.

Jim Simon				
CEO

Introduction

https://restorativejustice.org.uk/civicrm/event/info%3Fid%3D296%26reset%3D1
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Much of the focus on 
restorative justice in 
education relates to 
primary and secondary 
school children. Education, 
however, does not end 
here. This article shines a 
light on how restorative 
justice might be employed 
in universities to improve 
communication and 
relationships in these 
settings.

I have been involved in restorative 
approaches as a practitioner for over 
20 years. I was initially introduced to 

the restorative conferencing model by 
Terry O’Connell when I was a serving 
police officer with Thames Valley Police. 
Terry was a senior police sergeant from 
New South Wales Police in Australia and 
was visiting the UK as part of a Winston 
Churchill Fellowship study tour. In 1996, 
Thames Valley’s Chief Constable, Sir 
Charles Pollard, asked Terry to train a 
small Headquarters team in his model 
of restorative conferencing and we, 
in turn, introduced the model to staff 
as an alternative way to deliver police 
cautions and manage complaints 
and grievances. The outcomes from 
these approaches were independently 
evaluated and the findings highlighted 
positive outcomes for all those involved. 
The use of the framework internally 
for complaints and grievances was also 
evaluated by the then Independent 
Police Complaints Authority and 
demonstrated a commitment to 
working ‘with’ our own staff as well as 
those we engaged with in the overall 
police aim to prevent and detect crime. 

I was well aware of the proactive 
potential of restorative approaches to 
build relationships as well as reactively 
repairing harm and therefore the 
underlying principles and explicit 
framework for restorative approaches 
developed by Terry and built on by Ted 
Wachtel and the International Institute 
for Restorative Practices (IIRP) became 
a guiding philosophy for the way I 
approached relationships, whether that 
was building, maintaining or repairing 
them. When, in 2008, I trained to 
become a primary school teacher and 
special educational needs co-ordinator, 
my background in restorative practice 
underpinned the way I engaged with 
staff, children, parents and the wider 
school community. I also became 
interested in the framework and 
underlying principles from an academic 
perspective and completed research 
in the criminal justice context and 
education context to develop a greater 
understanding of what works and 
why it works (Preston, 2008, 2013). 

This research is ongoing, and I am 
currently engaged in doctoral studies 
at the University of Northampton 
(University of Northampton) to gain a 
greater understanding of the underlying 
principles in the context of school 
exclusion. 

I began the most recent phase of my 
working life in higher education, as 
adjunct faculty for the IIRP Graduate 
School in 2014 and as a senior lecturer 
in Special Educational Needs (SEN) and 
Inclusion at University of Northampton 
in 2017. It may come as no surprise that 
I applied the principles of restorative 
practice to the way I interacted and built 
relationships in this new context. This 
was not a ‘tool in the toolbox’; this was 
an explicit framework for developing 
relationships. 

In a report on the role and experience 
of academics by Student Minds, 
a student mental health charity, 
academics recognised that they had 
a “frontline role in terms of student 
well-being” but that there was 
“ambiguity and uncertainty around 
the academic’s role in relation to 
student mental health which makes 
establishing and maintaining boundaries 
difficult”. In 2015/16, over 15,000 
first-year students in UK universities 
reported that they had a mental health 
problem, compared to approximately 
3,000 in 2006. The increase in access 
to counselling for mental health has 
not only seen dramatic increases for 
students. Freedom of information 
requests revealed that at one university, 
staff referrals to counselling services 
went up more than 300% over a 
six-year period up to 2015 while, at 
another, referrals to occupational 
health soared by more than 400%. 
Liz Morrish, a visiting fellow at York 
St John University who researches 
the effects of managerialism in 
universities stated that it was “essential 
to take steps to make universities more 
humane and rewarding workplaces 
which allow talented individuals to 
thrive”. This background underpinned 
the development of my small-scale 
restorative project at University of 

Restorative practices in higher education

https://iirp.edu/news/from-wagga-wagga-to-minnesota
https://iirp.edu/news/from-wagga-wagga-to-minnesota
https://www.jrf.org.uk/report/evaluation-implementation-and-effectiveness-initiative-restorative-cautioning
https://www.parliament.act.gov.au/__data/assets/pdf_file/0011/681761/Exhibit-No.3-Mr-Terry-OConnell.pdf
https://www.parliament.act.gov.au/__data/assets/pdf_file/0011/681761/Exhibit-No.3-Mr-Terry-OConnell.pdf
https://iirp.edu/restorative-practices/defining-restorative/
https://iirp.edu/restorative-practices/defining-restorative/
https://www.studentminds.org.uk/uploads/3/7/8/4/3784584/180129_student_mental_health__the_role_and_experience_of_academics__student_minds_pdf.pdf
https://www.studentminds.org.uk/uploads/3/7/8/4/3784584/180129_student_mental_health__the_role_and_experience_of_academics__student_minds_pdf.pdf
https://www.ippr.org/research/publications/not-by-degrees
https://www.ippr.org/research/publications/not-by-degrees
https://www.theguardian.com/education/2019/may/23/higher-education-staff-suffer-epidemic-of-poor-mental-health
https://www.theguardian.com/education/2019/may/23/higher-education-staff-suffer-epidemic-of-poor-mental-health
https://www.theguardian.com/education/2019/may/23/higher-education-staff-suffer-epidemic-of-poor-mental-health
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Northampton.

The theory of teaching and learning has 
interested me for a long time, but since 
my training as a primary school teacher 
and especially working in areas of high 
deprivation with children with special 
educational needs, that interest in the 
ideal conditions for individual learning 
has increased. As I began my career 
as a lecturer in higher education, the 
importance of relationships to learning 
was at the forefront of my mind. At 
the end of my first year as a lecturer 
at University of Northampton, I was 
successful in an internal bid to the 
University of Northampton Institute 
for Learning and Teaching Innovation 
Fund for a small amount of funding to 
develop the explicit restorative practices 
framework, as defined by the IIRP, 
as a relational model of teaching and 
learning with a group of undergraduate 
students studying the BA modules in 
SEN and Inclusion. 

The educationalist James Comer 
suggested that “no significant learning 
can occur without a significant 
relationship” (Comer, 2001) and 
Deborah Stipek suggests that 
approaches that value relationships 
between students and their teachers 
“contribute significantly, not only to 

students’ social-emotional well-being, 
but also to their academic performance” 
(Stipek, 2006). Recent research into 
higher education, and in particular 
around student retention and success, 
has highlighted the importance of 
relationships. This research identifies 
that it is a sense of belonging that 
is more important to students than 
choice or flexibility. The research also 
identifies that “it is the human side 
of higher education that comes first – 
finding friends, feeling confident and 
above all, feeling a part of your course 
of study and the institution – that is the 
necessary starting point for academic 
success”. 

Although only 1 in 12 students, or 8%, 
leave higher during their first year 
of study, a much higher 33% to 42% 
of students apparently think about 
withdrawing. It is therefore important 
to develop relationships from the start 
so that students have a network of 
pastoral support available to them when 
university life becomes challenging for 
whatever reason.

At the University of Northampton, 
the role of the Personal Academic 
Tutor (PAT) is integral to a holistic 
approach to academic success and 
the University is focused on equipping 

students with the skills to participate 
effectively in a rapidly changing world. 
Growing national and global diversity 
means it is increasingly important 
for students to understand and 
value difference and to be able to 
develop the skills to build, maintain 
and if necessary repair relationships. 
The University of Northampton’s 
Institute for Learning and Teaching has 
incorporated these principles into the 
PAT support system and encourages 
the “promotion of social belonging 
and identity development” alongside 
support for academic progress and 
personal development (University of 
Northampton, 2019).

The small-scale project, developed with 
undergraduate students and staff on 
the BA SEN and Inclusion course, used 
restorative processes and principles 
to develop a culture that values 
relationships from the introductory 
Welcome Week with new first-year 
students through teaching, learning 
groups, discussion groups, personal 
academic tutoring and assignment 
support tutorials. Before the project 
started, a baseline survey found 
that students perceived restorative 
justice and restorative practices to be 
focused on conflict and harm and to 
be a process for discipline within the 
University. Having been introduced 
to the restorative principles and 
experiencing the use of the explicit 
framework in a range of contexts, a 
follow-up survey at the end of the 
project highlighted how the staff and 
student views on restorative approaches 
had changed.

All staff and students who responded 
agreed that restorative approaches were 
relevant in higher education contexts, 
and following their experiences in 
the project, they understood how 
restorative practices could be applied to 
such a setting. At the end of the project, 
several students and staff included 
‘communication’ and ‘relationships’ in 
their descriptions of what they thought 
restorative practices aimed to achieve 
in higher education. The feedback 
included comments such as: 

https://www.iirp.edu/restorative-practices/defining-restorative/
https://www.heacademy.ac.uk/system/files/what_works_final_report.pdf
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“To help foster a sense of community 
and relationships between peers as well 
as between staff and students” 

“Through building relationships, we 
gain a better understanding of other’s 
viewpoints or in conversational/debate 
sessions. We have a space to express 
feelings, to be heard and listened to”

As the restorative movement grows, 
our understanding of the key principles 
that underpin restorative theory 
and practice are evolving. They are 
increasingly open to misinterpretation 
and ill-informed implementation, as 
emotive media headlines demonstrate 
on a regular basis. In my opinion, it is 
important to be clear about what we 
mean when we are communicating with 
others about what restorative practice 
is, and what it isn’t. We also need to 
embrace learning from psychology, 
neuroscience and other disciplines 
to help us develop our ever-evolving 
definition of what restorative practice 
is. After all, restorative practices are 
not just ‘interventions’ to repair harm. 
They provide an explicit communication 
framework that can be used reactively 
to provide a safe space in which to guide 
and support people when relationships 
have broken down, and proactively 
to teach others the skills that will 
help them build and maintain healthy 
relationships. My experience suggests 
that the context is not important 
but role modelling the key principles 
and teaching those skills explicitly on 
occasions is. 

Nicola Preston			 
Senior Lecturer Special Educational 
Needs and Inclusion, University of 
Northampton, UK

Adjunct Faculty, International Institute 
for Restorative Practices Graduate 
School, U.S.A.
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Why me? recently paid a 
visit to Restorative Cleveland 
to hear more about their 
excellent work with victims 
of hate crime. 

Restorative Cleveland forms part of the Safe in Tees Valley 
charity, which consists of a team of four practitioners: 
a Service Manager, a Deputy Manager, a Seconded 

officer from the local Community Rehabilitation Company, a 
Restorative Justice (RJ) Practitioner and a Police Restorative 
Justice Co-ordinator. 

Restorative Cleveland is co-located with the Victim Care and 
Advice Service (VCAS), which has enabled a more integrated 
and coordinated model of victim care, safeguarding and 
informed offender risk management. Whilst referrals are 
welcomed from both victim and offender-initiated sources, 
the focus of all work is victim-led. This co-location creates 
greater opportunities for the provision of emotional and 
practical support at the point of pre-sentence through to 
post-conviction. The ability to offer joint victim visits between 
restorative justice practitioners and Victim Care Officers 
also enables the organisations to provide an individualised 
and holistic victim service. Equally positive partnerships are 
held with the Durham Tees Valley Community Rehabilitation 
Company (DTV CRC) and the National Probation Service. 
Constructively, this enables any concerns or risks identified 
through the course of working with the victim to be 

Restorative justice and hate crime

http://www.safeinteesvalley.org/
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communicated to the responsible supervising officer and 
subsequently addressed within the offender’s sentence plan 
objectives and risk management planning. In some instances, 
Restorative Cleveland is able to deliver victim awareness 
intervention with techniques such as virtual conferencing and 
compiling letters of explanation that offenders would send if 
given the chance. In addition to directly addressing identified 
risks in relation to an individual’s offending behaviour, this 
multidisciplinary approach enables the victim’s voice to be 
upheld and more broadly communicated to assist with their 
care and recovery from the impact of crime. 

In addition to its helpful co-location with VCAS, Restorative 
Cleveland has partnered with Divert, the Cleveland custody 
diversion scheme, to support individuals in addressing risk 
factors that may lead to offending. Divert offers an alternative 
approach to the engagement of first-time and low-level 
offenders, encouraging police officers to use their professional 
judgement when dealing with low-level crime and anti-social 
behaviour incidents rather than turning to formal criminal 
justice sanctions. Each intervention plan offers consideration 
of restorative justice and provides the opportunity to bring 
together victims and offenders to put right the harm caused. 
The close partnership between Restorative Cleveland 
and Divert has strengthened professional awareness and 
understanding of restorative practice, offering a more 
integrated approach to addressing offending behaviour and 
the repair of harm caused. More specifically, the partnership 
has enabled the Divert team to enhance their knowledge 
of restorative practice, which has enhanced their ability to 
discuss restorative practices with offenders. 

Good practice

Restorative Cleveland has a strong track record of delivering 
successful restorative practice and is helping shape the 
conversation around restorative justice. Of the cases referred 
into Restorative Cleveland following the launch of Divert in 
January 2019, 39 have led to the successful completion of 
a restorative intervention. Restorative Cleveland has also 
offered assistance with the delivery of restorative practice 
alongside Community Resolutions, an informal non-statutory 
disposal used for dealing with less serious crime and anti-
social behaviour, where offenders accept responsibility for 
their actions. 

Beyond its direct restorative practice, Restorative Cleveland 
is able to inform multidisciplinary discussion regarding the 
incidence of hate crime and share good restorative practice. 
At the Stockton Hate Crime Partnership meeting and the Hate 
Crime Strategy meeting, chaired by the Cleveland Police and 
Crime Commissioner, Barry Coppinger, Restorative Cleveland is 
able to promote restorative justice and share best practice.

Finally, the project has implemented several of the Restorative 
Justice Council’s good practice principles, including 
accessibility. One Divert participant who could not speak 

English met representatives from the North East Ambulance 
Service, with support from an interpreter. This afforded her 
the opportunity to overcome the initial language barrier and 
fully engage with restorative justice. 

Hate crime work

Inspired by Why me?’s own practice on restorative justice 
and hate crime, Restorative Cleveland promotes a more 
individualised approach in responding to hate crime, 
focusing on creating a diversionary path from prosecution. 
By conducting focus groups with key partner organisations, 
Restorative Cleveland has tailored its services to the needs 
of local communities. Whilst prosecution is appropriate and 
much-needed for some cases, this is not necessarily the case 
for low-level incidents. Furthermore, not all hate crime victims 
want prison sentences for the perpetrators involved; they 
would rather address the underlying attitudes and beliefs of 
offenders, with a view to preventing further incidents. This ties 
in with research carried out by the Sussex Hate Crime Project:

“… respondents were more supportive of RJ interventions 
than prison sentences in response to hate crimes. The 
majority of respondents would rather have RJ than an 
enhanced jail term and, for LGB&T respondents in particular, 
RJ was thought to be much more beneficial to both victims 
and offenders.”

Case study 1
Restorative Cleveland recently worked on the case of a 
student victim of hate crime who was targeted regarding 
his diagnoses of Autism and Alcohol Foetal Syndrome. A 
direct meeting was held between the victim, one of the 
perpetrators, their parents, the Head of Year and a police hate 
crime investigator. This approach enabled the victim and his 
parents to clearly voice their concerns, and went much further 
than prosecution in terms of repairing the harm that had been 
caused. Once a restorative agreement had been reached, 
the Early Intervention Team pledged to raise awareness of 
the victim’s disabilities and how these impacted upon his 
behaviour.

Case study 2
A young woman shared her experience of a learning disability 
hate crime at the Stockton Hate Crime Partnership. She was 
being bullied on a daily basis on her bus journey home. On 
one occasion, a group of teenagers boarded her bus just 
before it reached the football club. They were invading her 
personal space, so she asked to be excused. The youths 
pushed her so hard that she almost banged her head 
against the bus pole. She complained to the bus driver, and 
eventually, the bus company, but still felt that she had not 
been not heard.

The young woman was eager to convey her experience of 

http://www.sussex.ac.uk/psychology/sussexhatecrimeproject/
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Howard League Award for Restorative Work in 2019. Why me? 
applauds the work of Restorative Cleveland and is keen to 
work with them further to deliver the best possible outcomes 
for hate crime victims in Cleveland.

You can read a case study about how Restorative Cleveland 
supported Ann-Marie on Why me?’s website. 

learning disability hate crime. She wanted to be treated with 
respect and dignity for who she was, and to encourage other 
victims to report hate crime.

“I want to tell people they can report. They can feel better and 
get their confidence back. The video I’ve made and talking to 
Paul (Shaw - the Restorative Justice Facilitator) helped to get 
better.”

“I say speak to someone in the Police or Police and Crime 
Commissioner. Speak to someone about the bullying. You are 
what you are, it is what you are inside that counts. Just be 
strong and courageous.”

She told the staff who worked with her about her experience, 
as well as restorative justice practitioners (Becky Childs and 
Paul Shaw) and a self-advocacy worker (Louise Lamont). Louise 
then took her to the Hate Crime Partnership to share her 
experience. In order to responsively and respectfully support 
the young woman to communicate her message, the project 
proposed the creation of a film recording of her testimony 
and key messages to the members of her local community; 
this film meant she didn’t have to keep repeating and reliving 
her story, which caused her distress. With the full support of 
the Hate Crime Partnership, the film has now been shown to 
numerous audiences by the local Police School Liaison Officer, 
including schools across the North East of England. In keeping 
with the RJC principle of accessibility, it was accompanied by 
the development of Easy Read material.

Project statistics
Restorative Cleveland has worked with 338 cases since 
its launch in April 2018, and was awarded the Restorative 
Service Quality Mark (RSQM) after just two months. Given 
how new the project is, data regarding re-offending rates is 
still being collected. Restorative Cleveland aims to compile 
local statistics, as a benchmark against the 14% reduction in 
re-offending rate achieved from other national restorative 
justice work identified through Home Office research. A 
robust evaluation process is embedded within the project’s 
delivery model to critically monitor and evaluate all restorative 
work. In developing these evaluation measures, Restorative 
Cleveland incorporated the RJC principles of good practice 
guidelines and Ministry of Justice evaluation measures, 
capturing the experience of both victims and offenders 
engaging within a restorative approach.

The evaluation measures have been included as a resource 
on the RJC’s website. These enable shared learning and 
development, and consistency of practice between restorative 
service providers. The Police and Crime Commissioner for 
Cleveland has enabled the project to develop its resources, 
build constructive relationships with key partners, and adopt 
creative and innovative approaches in restorative practice.

It is no surprise that the project has been shortlisted for the 

http://www.sussex.ac.uk/psychology/sussexhatecrimeproject/
http://www.sussex.ac.uk/psychology/sussexhatecrimeproject/


Resolution 10

Restorative justice is being 
increasingly used as a 
way to frame work-based 
culture and philosophy to 
improve relationships of 
staff and service users. Here, 
Gwen Swords provides 
insight into the value of this 
approach in residential care 
homes.

As a Restorative Justice Officer 
in a Youth Offending Team, I 
have discovered that traditional 

approaches to restorative justice 
sometimes do not meet the needs of 
residential workers when they become 
‘victims’ to young offender crime via 
their residents. To remedy this, I have 
been keen to develop something new 
that meets victim needs and offers 
a more participatory, relationship-
based model of restorative justice that 
supports residents and staff in their 
ongoing relationships. I have also been 
interested in separating restorative 
justice from restorative practice, as I 
believe that restorative practice can be 
a useful tool for reflection and healing 
even outside of restorative justice 
settings.

The work started with a Children’s 
Home manager who was keen to 
develop a restorative practice to 
support her team. To prepare, I began 
to spend more time in the home and 
began to get a sense of how it operated, 
how challenging the work was and how 
it included long shifts. I even did a shift 
myself. It was tough!

The challenge in this setting was that 
situations invariably moved on and by 
the time an incident had gone through 
court, which was when I got to hear 
about it, several other similar incidents 
may have occurred. Whilst this might 
have been addressed to some degree 
or another, my sense was that it did 
not address the impact for the victim 
residential workers who were often 
diminished by recurring incidents.

I wanted to facilitate something that 
would address harm, enable people to 
express their feelings and proactively 
find and share ways to move forward. In 
speaking to the manager at the home, I 
discovered it had recently been through 
some challenging times with aggressive 
displays of behaviour from young 
people resulting in much damage. My 
idea was to work with the staff team, in 
circles, and support them to discuss the 
impact of what they had experienced. 
The manager reported that they were 

a resilient team but were currently 
feeling fragile in the aftermath of 
several challenging incidents. I arranged 
to deliver the sessions – three in this 
case – during the first part of their staff 
meeting. The sessions lasted an hour. 
I said the following points to set our 
discussion up for success:

• I mentioned the names of the
young people that this work was
loosely covering

• I got the staff to sign up to our
consent form

• I talked about management
involvement; we had decided this
was a time for the staff to share
confidentially and that there would
be no reporting back around the
content of our meeting, with the
exception should there be any
safeguarding issues

• I said I would provide a loose
framework to aid discussion, but
that if they wanted changes they
could make suggestions to me or
via the manager

• I told them that what they shared
in this meeting would remain
confidential but that the structure
and detail of how I was operating
would be recorded

I then loosely structured the meetings 
around the following points:

• Using the Funky Fish Feelings
Resource, I asked the staff to pick
one that best described their
feelings

• I offered open forums for them
to explore how they were feeling,
the impact of what they had
experienced at work and to talk
about resilience

• I posed the question: ‘When it is
tough, what works for you to get
through? What do you take from it
and what changes for you?’

• Using the ‘trait’ cards I asked them
to pick 2 pictures of ‘traits’ that

Being restorative in residential homes
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they identified with and one that 
they felt others might describe 
them as

• I used an Article on Shame (Bill
Hansberry, 2015) to generate
discussion around working with
young people who carry shame

• Using the numbered blob tree (Pip
Wilson and Ian Long), I asked them
to identify a numbered character
that best illustrated their position in
the team and to share their choices

• I also used the Funky Fish to notice
the seahorse that appears in
each picture, and to ask them to
comment on what they thought he
might be observing in the fish

We ended with doughnuts, food of 
course being an important cohesive 
feature of restorative meetings.

I was concerned staff might not 
open up with me and to make this 
a success I needed them to talk to 
me. My apprehensions disappeared 
quite quickly as they were very open 
in discussions. They loved the Funky 
Fish; the artwork is really detailed 
and the little seahorse, which no one 
immediately spots, is a useful reflective 
tool. All the staff shared openly and 
honestly. I was able to ask questions to 
reflect what they had said, to focus in 

where I saw contradiction and to ask 
for clarification, which gave me greater 
understanding but also enabled them to 
consider their feelings more deeply.

They kept on task throughout the time. 
They were encouraging of one another. 
They talked so much – there seemed 
so much to say. They listened to each 
other. They directed their conversations 
to the whole group and included me. 
They were welcoming and inclusive. 
They talked about what worked. They 
talked about their jobs in a deeper and 
wider sense. They demonstrated a lot 
of self-awareness. They were cheerful 
and engaged, honest, genuine, funny, 
reflective and relaxed. I felt they valued 
the time and used it to heal. 

Review with Registered 
Manager
I visited the manager and we spoke 
about the meetings that had taken 
place so far. She had been keen not to 
influence or know the content of the 
discussions held. Her objective was to 
ensure it was a safe space for her staff 
to talk about impact and in doing so 
help repair harm and ways of being able 
to move forward in a positive way. She 
reported that they had volunteered 
comments such as they’ve, ‘enjoyed it,’ 
‘It’s helpful’ ‘It’s reflective.’ I reported, 
without detail, that I had found the 

group very engaged and very mature in 
their responses. 

Review and reflection
We talked about the objective of these 
sessions: to provide a forum for the 
team to share and support one another 
during times when they were struggling 
with the impact of a young person’s 
behaviour. We agreed that starting 
early would be more beneficial, and 
that now that they have experienced 
these sessions, they should hold them 
frequently to offer one another support 
as needed.

The comments from feedback 
questions, which I have permission to 
reproduce are as follows:

"We’ve struggled in the past with a 
blame culture if a young person is 
arrested on our shift. It’s about being 
clear about the boundaries."

"It’s been nice to reflect on ourselves 
and our colleagues."

"It’s interesting to think about yourself 
and think about how others see you. 
It’s more than just the incidents. People 
need support in different ways."

"We need a better understanding from 
the police and education about our 
role."

"It has felt supportive, but in an open 
and relaxed way. Time has been taken to 
care how we feel."

"Traditional support can feel wooden 
and a tick box, like it’s done to you. This 
has been fluid and open and more fun."

Evaluation
Throughout the sessions the staff 
absorbed the content like a sponge. It 
was clear they were a close team and 
acted as an effective team in their work 
with young people.

The model below demonstrates the 
desired outcomes I was seeking to 
achieve from restorative work. On 
reflection I feel all these outcomes 
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were achieved during these sessions. 
These measures were collected through 
reflection and group discussion.

Events were discussed from multiple 
perspectives and the team listened 
and responded positively to each 
other. There was increased insight and 
understanding through exploration 
how incidents made them feel. 
It was obvious that empathy and 
encouragement of each other was a 
strong trait amongst this team and an 
enormous amount of awareness of self 
and other, which participants expressed 
through sharing their vulnerabilities and 
struggles. They proactively identified 
one another’s needs, and many knew 
what they needed to do for their own 
well-being, whilst admitting they didn’t 
always achieve it. Throughout our 
sessions their support of each other 
was consistently present. Knowing that 
the service can be offered this way will 
support them to re-visit the opportunity 
in the future.

The sessions were creative and organic, 
helping to bond the group further. The 
most effective learning is self-discovery, 
I think, and the group discovered 
much for themselves using the 
resources provided to steer their own 
conversations.

In terms of the primary role of 
restorative justice as detailed by the 
Restorative Justice Council as being ’to 
address and repair harm; to bring those 
involved into communication; to find 
positive ways forward; and to consider 
a proactive approach to repairing harm’, 
I would suggest these objectives were 
covered though this piece of work.

I am now working in other residential 
homes in a similar way and have clear 
outcomes I am hoping to achieve. 
Other homes have responded equally 
as enthusiastically as the first and have 
used the time to reflect and consider 
how they can build resilience and 
support in their roles.

One of the 10 key findings of the 
Criminal Justice Alliances (CJA) briefing 
paper 2018 states that ‘restorative 
practices do not always result in a 
victim meeting, or communicating with, 
their offender. Restorative practices 
can include interventions to reduce 
violence in prisons or to resolve conflict 
in the workplace.’ That finding is clearly 
reflected in this work.

The CJA paper also states that one 
region is ‘embedding restorative 
“philosophy” and restorative “culture” 
county-wide rather than just promoting 
particular restorative interventions.’ I 

Theme Restorative 
Enquiry

Outcome

Respect and appreciate 
individual perspectives

What happened? Event from multiple 
perspectives

Build mutual 
understanding

What were you 
thinking/feeling?

Increased insight & 
understanding

Build awareness of harm, 
impact & feelings & 
emotions

Who has been affected 
and how? Increased empathy

Recognise needs of all 
involved

What do you need for 
harm to be repaired?

Identify needs to resolve/
restore harm

Accountability, 
empowerment, problem 
solving

What needs to happen 
now to make changes? Goal planning

Adapted from: Development of a 
Conceptual Model for Restorative 
Approach in Family Service provision. 
Anne Williams and Jeremy Segrott.

would suggest that here in Norfolk we 
are on a similar trajectory.

And finally, I have also found myself 
reflecting on the therapeutic quality of 
‘presence’, which I used in a previous 
role as a counsellor. This has been a 
powerful way of being in these circles. 
‘Therapeutic presence is that quality 
of being willing to be impacted and 
moved by the client’s experience, while 
still being grounded and responsive 
to the client’s needs and experience’ 
(Geller and Greening). For me, being 
in the moment rather than thinking 
about what to say next allows the circle 
to unfold organically and is crucial to 
success in this field of work.

Gwen Swords				  
Restorative Justice Officer, Norfolk 
County Council

gwen.swords@norfolk.gov.uk
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Liberate: Steering young people away from 
organised crime using restorative approaches

A few years ago, we were asked to develop a programme 
to highlight the dangers for young people of getting 
involved in organised crime. The project was run by 

Lancashire Constabulary in conjunction with Blackburn and 
Darwin Council.  

We had developed a strong reputation with our knife 
crime programme, ‘It’s Your Life’, which we created for the 
Lancashire Youth Offending Team. After its local success, it 
was implemented in Youth Offending Teams and schools both 
around the country and overseas. We hoped to achieve similar 
success with this new project.

We took a restorative approach to knife crime by looking at 
victims’ perspectives and focusing our programme on the 
ripple effects that one incident has on a whole community, 
both for the victim and the perpetrator. We also looked at the 
negative implications knife crime can have on a perpetrator’s 
friends and family, such as shame, revenge, reprisals and 
mistrust. Our evaluations showed that our programme, which 
consisted of a film and a workbook, was user-friendly for 
practitioners and made an impact on the young people who 
attended.

We pride ourselves on engaging young people and set out 
to develop a programme of work that would inform young 
people of the dangers of joining a gang or organised crime 
group in a way that held their attention and made a lasting 
impact.

After lengthy consultations with gang members, ex-gang 
members, police, youth offending teams and restorative 
practitioners, we decided to produce a film with interviews 
from people who have been involved in the criminal justice 
system. 

Peter Woolf, a man passionate about restorative approaches 
and a living example of its success, kindly offered to be filmed. 
He spoke frankly about his past and how he managed to 
change his life for the better through restorative interventions. 
We also interviewed Jamie, an ex-gang member who 
discussed what enticed him into joining a gang and the 
difficulties of leaving one. The film is interspersed with a song 
and fictionalised drama based on a fatal knife crime incident.

The film’s content is upsetting, and we therefore decided 
not to show it to primary school audiences. However, 
because primary schools were a target group for Liberate, we 
developed a hard-copy and PDF resource. It takes the young 
people through a journey of a Year 6 pupil who is groomed 
by a gang and is then coerced into working for them. It shows 
young people how devastating it can be for families and 
communities when they get involved in organised crime. 

In total we have delivered our programme to 7,161 children 
and young people across Lancashire and Cumbria. The knife 
crime film is available to download on our website. The DVD 

and work book, which contain extended interviews and other 
additional content, can be purchased on the website.

Below is a metaphor we wrote to explain to young people 
what grooming is, which has been well received by our 
programme participants.

We are available to deliver our session to schools and youth 
groups directly, and we offer comprehensive training on a 
variety of other issues.

The Wolf and the Frog
Many years ago there was a huge forest. It was teeming with 
the hustle and bustle of birds flitting between the beautiful 
shrubs and trees. Badgers and foxes played in the clearings, 
deer and squirrels darted around the woodlands whilst huge 
bullfrogs sat on lily pads on the blue pond where dragonflies 
zipped over the water and the blur of orange fish made 
swirling shapes beneath the surface.

Everything was peaceful. One day a wolf moved into the 
forest. He had a small cottage and was very friendly to all the 
other animals. 

‘Hello Mr Weasel’, he would say. ‘Hello Mr Wolf’, Mr Weasel 
would cheerfully reply.

‘Hello Mrs Owl’, he would say.  ‘Hello Mr Wolf’, Mrs Owl would 
happily hoot.

Mr Wolf always stopped to talk to the frogs.  He liked to watch 
them splash in the water and leap from lily pad to lily pad.  

One day he stopped to talk to a big frog.  

‘It must be great fun leaping about in the water’, said Mr Wolf 
to the big frog. 

 ‘Oh it is Mr Wolf’, replied the frog.

‘Would you like to come back to my cottage for some dinner?’, 
asked Mr Wolf.

‘I would love to’, said the frog, ‘but the only trouble is I must 
be near water, otherwise I’ll dry up and become quite poorly’, 
said frog.

Mr Wolf smiled. ‘Don’t worry about that. Climb onto my nose 
and we’ll go back to my cottage.  I have a big pot of water that 
you can sit in.’

‘Wonderful’ said frog.

So, frog climbed onto Mr Wolf’s nose and they set off to Mr 
Wolf’s cottage.  As they got through the door, Mr Wolf flicked 
frog up into the air towards a huge pot of boiling water on the 
stove.

Frog hit the water and let out a loud scream before hopping 
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out and escaping through the cottage window.

Mr Wolf was angry. He thought that he had tricked the frog 
and he was looking forward to eating him for dinner. He 
thought long and hard and then came up with a plan. 

The following week he set off to the pond.  He befriended a 
big juicy bullfrog. He applauded when the frog leapt into the 
water. He smiled when the frog croaked a lovely frog song.  
Eventually he said to the frog, ‘I have lots of games back at my 
cottage. Would you like to come over?’

The frog thought about the offer then said, ‘You seem like a 
very friendly fellow and I would love to come with you but I 
need to be near the water otherwise I will dry up and become 
quite poorly.’

‘Oh, don’t worry about water. I have a huge pot of cold water 
back home’, said Mr Wolf.

So frog climbed onto Mr Wolf’s nose and they set off through 
the forest.  When they arrived at Mr Wolf’s home, he 
immediately flicked the frog high into the air and into a huge 
pot of water on the stove, only this time it was ice cold.

‘How do you like the water, frog’? Asked Mr Wolf

‘It’s lovely, but maybe a little too cold’, replied frog.

‘That’s no good’, said Mr Wolf. ‘Here, I’ll turn up the heat and 
make it warm’, grinned Mr Wolf.

The water warmed up a little and frog smiled.

‘Ah this is so nice. The water is like the pond on a summer’s 
day.’ 

Soon the water became even warmer.

‘Ah this is so nice. It’s so warm it’s like being on holiday.’

Then the water became even warmer.

Frog turned on his back and said, ‘This is amazing; it’s like 
being in a sauna.’

Then the water became hot.

Frog said to Mr Wolf, ‘I’m getting uncomfortable now. The 
water is too hot.  It’s so hot that I can no longer move.’

Mr Wolf moved closer and flashed a vicious toothy grin. 
Instead of turning down the heat he turned it up. Before long 
the water was boiling and Mr Wolf plucked out frog and ate 
him all up.

Jane Wignall						    
www.resourcecreatives.co.uk				  
twitter: resourcecre8ive

http://www.resourcecreatives.co.uk/
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Restorative practices in mental health 2019: Seminar 
update

The third Network Seminar for Restorative Practices (RP) 
in Mental Health was held in July 2019, hosted for West 
London NHS Trust at Broadmoor Hospital in Berkshire. 

The day was well attended with representatives from the 
prison service and a number of NHS Trusts: South London & 
Maudsley (SLAM), Kent & Medway, Sussex Partnership and 
Nottinghamshire. The seminars are gaining momentum as an 
annual opportunity for those offering restorative practices 
in health settings to connect and think about how best to 
evaluate, sponsor and refine opportunities for restorative 
justice in their various organisations.

The day opened with a welcome from the newly appointed 
CEO of the Restorative Justice Council, Jim Simon, who spoke 
with excitement about new ways of working within the 
restorative justice field. He spoke about how this evolving 
practice fits with the changing landscape of restorative justice 
practices more widely, which has seen referrals classed as 
serious and complex become ever increasingly the norm. 
Jim emphasised the importance of process in dealing with 
such cases, and how good process is clearly correlated with 
successful outcomes. An important work-in-progress from Jim 
was for all to consider our tests of suitability for restorative 
justice. The need for outward-reaching case examples of good 
practice was highlighted to promote awareness. Jim presented 
the RJC’s RSQM accreditation to a range of staff at Broadmoor 
Hospital including security guards, social workers, chaplains, 
nurses, doctors and therapists. 

We heard about innovative restorative practices in health 
settings by embedding this in ward culture from Forensic 
Psychologist Sarah Cooper. Her team has included restorative 
practice in patient regimes and meeting structures of their 
low secure ward for people with learning needs. Sara Casado, 
Trevor Gibbens Unit, presented a series of case studies 
interwoven with her experiences of applying restorative 
practice in forensic mental health care to underline the 
importance of support and resource allocation for keeping 
restorative practice on the agenda. 

Nash Nmori, a Trust Consultant Expert by Experience 
from West London, who trained in restorative justice with 
colleagues from the Trust’s medium secure service in 2017, 
shared an honest perspective on the experience of training as 
a restorative justice facilitator. Drawing on his own experience, 
he recommended giving service users the opportunity to learn 
about restorative practices and build relevant skills to resolve 
harm and take responsibility. He shared a case involving the 
families of two young men in London of Black & Minority 
Ethnic heritage who had become involved with knife crime, 
and the value of restorative practice conversations in reducing 
the tension and conflict generated by a stabbing. 

Kimmett Edgar spoke about his work for the Prison Reform 
Trust on the toxicity of conflict in prisons. Through analysis 
of many tense exchanges between prisoners, he illustrated 

how the prison environment generates conflicts that often 
escalate into violence. Restorative practice can help resolve 
conflicts by re-framing our understanding of responsibility. 
Taking responsibility can be forward-looking, giving those 
who committed harm in the past a chance to make amends. 
Kimmett spoke about the need for communities to share 
responsibility for finding ways to de-escalate conflict by 
supporting people to resolve their differences.

After a lunch break, the audience heard from PhD researcher 
Martha Ferrito about her research with perpetrators convicted 
of homicide who are motivated to atone for the harm they 
have caused. Finding meaning and re-establishing identity in 
these cases often involves the need to repair, an impulse that 
other mental health service providers should recognise and 
use when diverting people from offending. 

In the last presentations of the day, Finlay Wood presented the 
work of Calm Meditation on behalf of Julie Clark. He explained 
changes to commissioning restorative justice services and 
discussed strong organisational partnerships and relationships 
that have and will continue to be central to restorative 
justice provision across London. Gerard Drennan provided an 
overview of the Restorative Circle at SLAM, demonstrating 
how restorative practices can feature in forensic mental health 
provision. Stories of engagement with a course on the art of 
Kintsugi (see photo) were shared by Finlay, in celebration of 
some important shifts in emotion and perspective-taking for 
participants who experienced important insights in the making 
- and breaking - of their artwork. 

The day rounded up with a World Café event welcoming 
attendees to reflect and consider their next steps. What do 
practitioners in mental health settings need to support their 
work? Where can restorative justice be applied in hospitals? 
Who needs what training to support and sponsor these 
developments?

All present are hopeful that we will travel North next year for 
the next seminar. Please make contact if there is anything of 
interest to any reader via: Estelle.moore@westlondon.nhs.uk 
or James.Simon@restorativejustice.org.uk.
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Our first question is from Lawrence Kershen and is about 
his research into the use of restorative justice in cases of 
environmental harm. Lawrence asks, 

“I have recently written an article on the use of RJ in situations 
where environmental harm has been caused. I would be very 
grateful to hear about any examples that you may know of, 
whether small or large scale. The article is intended for a booklet 
to be published by the European Forum for Restorative Justice 
www.euforumrj.org on Restorative Environmental Justice. I can 
be contacted at kershen@europe.com.”

Join the discussion here

The next question is from Alex Hyatt from Sussex Police, 
who writes about some of the difficulties in providing 
restorative interventions related to cases of drug dealing 

and supply. Alex tells us, 

“We are receiving a number of referrals from drug suppliers / 
dealers requesting to take part in a restorative process. As they 
are Regina Offences the Sussex Police RJ Hubs are returning the 
referrals without being able to progress with the RJ process. Are 
you aware of any work that could be done / is being done locally 
in Sussex? Or are you aware of any national work that is taking 
place regarding drug supply / dealers and restorative practices? 
I hate to turn people away and feel like we are missing a trick 
by not being able to engage an offender in some form of a 
restorative process.”

Join the discussion here

Join in the discussion! 

We regularly receive enquiries and requests for information about practice from RJC 
members, service providers, members of the public, researchers, students and the 
media. These enquiries are often shared via our social media accounts with an invitation 
for people to respond and share ideas, thoughts, suggestions, etc. As part of our ongoing 
commitment to involve our members in our work, we have decided to provide more 
opportunities for people to share their expertise with the broader restorative justice 
community starting with this issue of Resolution.

We have received three enquiries and would like to share them with you and hear your 
thoughts. They reflect the diverse nature of restorative practices; we have queries related 
to environmental harm, drug dealing and parole. We will continue to share these queries 
via our social media accounts. In addition, we have updated our website to include a 
“join the discussion” blog so that members can participate and read contributions from 
others.

Our final question is from Helena Cryer from 
Lancashire Constabulary, who writes about best 
practice when receiving requests for information 

related to offender engagement. Helena asks, 

“I recently approached practitioners for advice in respect of 
RJ and parole, and, when asked by probation (post RJ), what 
information facilitators should be providing with respect to 
offenders engagement in a restorative intervention. I don’t 
believe there is any national guidance on this and we have 
a local response, but I was interested to hear what other 
providers/facilitators do with such requests.”

Join the discussion here

Please continue to submit your questions to us to 
RJdiscussions@restorativejustice.org.uk or @RJCouncil on 
twitter using #RJdiscussion.

http://www.euforumrj.org/
https://restorativejustice.org.uk/blog/using-restorative-justice-cases-environmental-harm
https://restorativejustice.org.uk/blog/using-restorative-interventions-cases-drug-dealing-and-supply
https://restorativejustice.org.uk/blog/requests-information-relating-offender-engagement
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Join us at our AGM and 
conference

Our 2019 AGM and annual conference will be 
held in Nottingham on Monday 18 November 
2019 to launch International Restorative Justice 
Week.

Join us for a day of fantastic speakers, engaging 
workshop sessions and opportunities to network 
with others in the restorative practice/justice 
field. Download our full conference programme 
here.

To book your place, visit our conference website

RJ Week 2019

This year's International Restorative 
Justice Week runs from 18-22 Nov 
celebrating and raising awareness of 
restorative justice.

The RJC will be launching the week with 
our first annual conference, but we also 
interested to hear what plans you have.

Let us know your plans by emailing 
rjdiscussions@restorativejustice.org.uk.

Show your support and join in the 
discussion throughout RJ Week on 
Twitter using #RJWeek

Show your support for 
restorative justice

Anyone can become a supporter for as 
little as £3 a month. Supporters help 
make our vision of universal access to 
restorative justice a reality. As a thank 
you, we will send you our membership 
magazine, Resolution, which is packed 
with interesting stories and case studies 
from every field of restorative practice.

You will also receive our monthly 
bulletins with the latest restorative 
justice news and discounts on events. 

There are additional membership 
categories for restorative practitioners 
and organisations. 

For more information email enquiries@
restorativejustice.org.uk or visit www.
restorativejustice.org.uk.

https://restorativejustice.org.uk/resources/beyond-mainstream-conference-programme-2019
https://restorativejustice.org.uk/civicrm/event/info%3Fid%3D296%26reset%3D1

