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SECTION 1 - INTRODUCTION
This guidance has been developed to support trainers to design and deliver high quality online 
restorative practice training. It is not intended to replace the RJC’s core Practice Guidance (2020), 
rather to provide additional guidance to support your delivery in the virtual world. 

We are aware that simply trying to replicate face-to-face training in an online environment is not going to 
be possible, at least not effectively. To support you in making this transition, we have set out within this 
document a number of points for you to consider when planning your online training. This document is 
split into three sections; these include course structure and design, course delivery and reflective 
learning. It does not focus on any one particular course or provide detailed instructions on how your 
course content should be delivered. Course content and the required hours for learning for each course 
type remain unchanged; full details of this can be found within our Practice Guidance (2020), pages 
66-68. 

We have differentiated between the delivery of theory-based learning and the delivery of practical skills. 
In part, this is because adapting the theory elements of your courses will be far easier than adapting how 
you deliver practical skills learning. The requirement for course learners to undertake skills practice 
remains central to the delivery of practitioner/facilitator training. We have suggested how you might 
deliver this aspect of a course within section 3.3 of this publication. 

However, it is important to highlight that delivering practitioner training solely online does not necessarily 
prepare practitioners for working in a face-to-face environment. We will all have become familiar with the 
nuances of working remotely; how we interact in a virtual world does not reflect how we interact when 
we are in the same room. Therefore, we have included guidance on transferring online learning to a 
real-world environment. Where course learners have not had the opportunity to practice skills in a face-
to-face setting, we have suggested that this be offered before commencing practice offline. 

As the leading body for standards in restorative practice, the provision of high-quality restorative training 
is of paramount importance to us. I hope you will find this publication informative and useful in 
supporting you in your training delivery.

Jim Simon

Chief Executive

Restorative Justice Council
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SECTION 2 – COURSE STRUCTURE AND DESIGN

When designing and delivering online training, it is important to consider a number of the same factors 
that underpin any training structure and design. This includes recognition of different learning styles and 
a variety of learning needs. In addition to these considerations, it is essential to be aware of what is 
different about delivering online training so that the restorative training delivered nationally can continue 
to be of a high standard. 

We recognise that this guidance will be used by a range of trainers who will deliver training according to 
their strengths and expertise. The training delivered will also be varied, ranging from shorter awareness 
sessions to formal facilitation qualifications. The aim of this section is not to give specific guidance on 
how online training is delivered in each instance but rather to set out some of the issues that need to be 
considered for online training and also to give an overview of some of the training platforms that are 
available.

2.1 SESSION TIMINGS AND SPLITTING LEARNING

Courses that have traditionally been delivered in a face-to-face setting cannot simply be replicated within 
the online world. However, delivering theory-based content is in many respects less challenging than the 
practical elements of a course. As outlined in the Introduction of this publication, we are not focusing on 
how to deliver every aspect of the course, rather we will provide guidance for trainers to consider when 
planning and delivering courses.

Specific guidance for training providers on course content is outlined within the RJC’s Practice Guidance 
(2020), pages 66-68. It is not the aim of this document to reiterate course content however, training 
providers should be clear of the expected learning hours for each course.

Table 1. Minimum learning hours for different types of courses

Course Description
Minimum 
Learning 
Hours

Leadership and 
Management training

This training is aimed at those who supervise and 
manage restorative practitioners, enabling them to 
effectively support the delivery of quality restorative 
practice by those they manage or supervise.

2

Awareness training

Awareness training is designed to inform learners 
about the principles and processes of restorative 
practice. Awareness training does not equip learners 
to facilitate restorative processes.

2

Introductory restorative 
practice training

Introductory restorative practice training is designed 
to provide the necessary background knowledge and 
skills that are required to use informal restorative 
practices in day-to-day work.

8

Facilitator and 
practitioner training

This is training for those wishing to undertake formal 
restorative processes. This training covers the full 
range of skills relevant to practitioners as outlined in 
the core 2013 National Occupational Standards for 
Restorative Practice.

24
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Whilst it is accepted practice for face-to-face courses to be delivered in full days, this is not a 
requirement set out in our core guidance. Training providers need to ensure that their training meets the 
minimum learning hours outlined above and continues to deliver the core content outlined with RJC’s 
Practice Guidance (2020).

SPLITTING LEARNING 

When planning the delivery of a course, training providers need to consider the number of required 
learning hours and the balance between theory and practical elements of the course. For courses 
requiring a minimum of 8 hours or more, trainers should consider splitting learning sessions to make 
them more manageable for learners. Whilst we might enjoy participating in whole day events in the real 
world, within the virtual world this can be exhausting. 

‘Zoom fatigue’ is a unique kind of exhaustion that occurs when people participate in teleconferencing 
calls for an extended period of time. Trainers should remember that online meetings require learners to 
focus more than they would during a face-to-face event. There are also many more distractions when 
participating online; children or partners walking into the room unaware that there’s a call going on, 
multitasking and different backgrounds drawing the eye. 

With this in mind, trainers should plan sessions that reduce the potential for fatigue and should consider: 

Delivering modules over more days – We have set out the minimum learning hours for a range of 
restorative practice courses in the table above (Table 1). Typically, in a face-to-face setting, training 
would be delivered over half or full days. For example, a one-day course would typically be delivered 
over 8 hours. When delivering online, this same course could be spread over two days, mornings or 
afternoon sessions to last to a maximum of 80 minutes with micro breaks and a 20 minute break (see 
Table 2). Likewise, a three-day course could be spread over 6 days, doubling up appropriate to the 
duration of the course.

Table 2. Examples of delivering courses offline and online

Sensitive and complex 
case training

This is training for those practitioners who have 
completed facilitator and practitioner training and are 
registered as Intermediate Practitioners with the RJC 
to undertake sensitive or complex cases.

16

Case supervisor training

This is training for those who wish to provide case 
supervision to practitioners and is suitable for 
prospective case supervisors who are appropriately 
trained at Intermediate or Advanced Practitioner level.

8

Course Required 
hours

Offline setting Online setting

Introductory 
restorative 
practice training

8 hours 1 day

6 x 80 min sessions per day

2 days

3 x 80 min sessions per day

Facilitator and 
practitioner 
training

24 hours 3 days

6 x 80 min sessions per day

6 days

3 x 80 min sessions per day
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Shorter courses that are usually between 1.5 to 2 hours (e.g. awareness training) could still be delivered 
as you would in a face-to-face setting. However, trainers should consider building in breaks and micro 
breaks to avoid online fatigue and disengaging learners.

Planning shorter sessions – Consider the fact that continuous live sessions will be shorter (e.g., 
maximum of 80 minutes, as described above, including micro-breaks).

Providing regular screen breaks – Consider planning in screen breaks in between sessions as well as 
micro-breaks between activities within sessions; unlike face-to-face training, learners will not have the 
opportunity to move around. Providing such breaks will allow learners and the trainer a chance to 
stretch.

Using multiple learning activities – Trainers can use a combination of methods of delivery. For 
example, trainers can combine online delivery with self-directed study. Section 2.4.3 highlights the 
multitude of methods that trainers can use to deliver content online. In addition to this and where needed 
and/or possible, trainers can add face-to-face sessions in an appropriate training venue to accommodate 
skills practice. When training involves both online and offline face-to-face delivery (usually referred to as 
blended learning), trainers should follow the recommendations of this guidance as well as the RJC’s 
core Practice Guidance (2020).

Managing course sizes – The RJC sets out within our Trainers Code of Practice that ‘Trainers must 
ensure that they co-deliver training with at least one other trainer where the number of participants 
exceeds 12 or there is an identified need to have more than one trainer subject to the type of course 
being run’. This should equally be applied when delivering training online; trainers should avoid the 
temptation to recruit a high volume of learners, particularly where the course requires an element of 
skills practice. 

Careful consideration should be given to the number of learners per trainer; for example, having smaller 
groups for skills based training and larger groups for awareness type training. It would be better for 
trainers to see all learners participating in the course in order to engage with them and for them to 
engage with each other, this can be compromised when recruiting larger numbers. Your choice of online 
platform will impact on how many learners you can see on one screen.

2.2 IDENTIFYING APPROPRIATE LEARNING PLATFORMS

Below are different platforms that can be used to support online training delivery. This is not an 
exhaustive list (other options will be available) and it does not offer a full description of the listed 
platforms (the features are intended to give a brief overview). We recommend that you research any 
platform that you want to use as they are continuously developing and adapting to the needs of users, 
so some of the features offered may vary from what is listed below. We are not endorsing any platforms 
but rather offer a snapshot of what is currently available to trainers.

Learning Management Systems

Platform Features

Canvas

The basic version is free; paid options are also available. It can be used to 
facilitate communication with learners; post course materials; create lessons for 
learners to access in their own time; create assignments for learners to submit 
online and provide feedback and grades. Within Canvas you can embed a 
platform like Zoom to allow you to meet virtually with your learners.
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Conferencing systems

Moodle

This platform is an open-source learning management system.The free option is 
the most basic; there are other paid options with more features. You can 
customise Moodle to your needs. It allows you to create an interactive and varied 
online course including quizzes and assignments. It helps you keep track of 
learner progress and communicate with cohorts of learners. It can be linked to 
virtual classrooms like BigBlueButton. Recordings of virtual sessions can be 
stored within Moodle. Although Moodle is user friendly, it requires some time to 
learn how to create courses. Training on how to create courses on Moodle is 
widely and freely available on YouTube.

Platform Features

BigBlueButton

This platform is free and part of the Open-Source Initiative. It allows audio and 
video sharing as well as screen sharing for presenting slides/videos, etc. It 
provides a whiteboard function with drawing capability, public and private chat, 
breakout rooms and polls. It does not have a co-host function.

Circl.es

This platform can accommodate 3-12 people in a meeting. Each person appears 
in their own circular photograph around which are buttons indicating if someone 
is muted etc. The call is convened by one person who then assigns everyone 
invited with their own personal link to attend. This way of joining is different from 
Zoom where everyone is sent the same link and does take more time to 
organise. The view on the screen will not be the same for each person, so to use 
as a sequential circle you need to use a function called Random Order which 
assigns everyone a number that appears on a button by each learner’s image. 
An agenda can be displayed to the side of the screen.

Google Meet

This platform offers the possibility of video conferencing. The platform can be 
accessed via a web app which means there is no software to download. It also 
provides a dedicated dial-in number. Google Meet works with browsers such as 
Google Chrome, Mozilla Firefox, and Microsoft Edge.

Microsoft 
Teams

This platform is fully integrated with Microsoft 365 and has advanced security 
and data protection functions. Meetings can be recorded if the function is 
enabled by the IT administrator. Trainers have the ability to share their screens 
or documents with learners. The platform can be accessed either from a web 
browser or by downloading the app. The downloaded app offers greater 
functionality.

Skype

This platform supports group video calling for up to 50 people. It can be used in 
a browser or as a downloaded app. Functions include screen sharing, an ability 
to automatically blur backgrounds, live subtitling of conversations and the ability 
to record chats.

Zoom

This platform can be used on tablets, phones and PCs. Its functions include a 
waiting room to manage learners’ arrival, breakout rooms and a chat facility. 
Screen sharing is also available. Meetings can be recorded either on a local 
computer or to cloud storage. Scheduling can be carried out from Gmail, 
Outlook, and iCal. Meetings are limited to 40 minutes if you use the free Zoom 
account. It is not possible to use the chat function to message across breakout 
rooms.
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Interactive Online Tools

Non-interactive Online Tools

Platform Features

Kahoot

This platform offers the possibility of creating quizzes that can be shared with 
learners online through both website links and a phone app. It introduces a fun 
competitive element to the training by allowing trainers to assign points to 
questions and providing league tables at the end of quizzes based on how many 
answers learners got right and how quick they were with answering. The 
platform currently allows for simultaneous use of up to 50 players in the basic 
version.

Menti.com

This platform is an interactive presentation tool that allows trainers to engage 
their learners in real time. Trainers can sign up using an email address or 
Google/Facebook logins. Learners can join via a six-digit code using either the 
Menti app (only for phones) or via the web link menti.com (on phones, tablets, 
computers , etc.). The platform allows for immediate engagement and feedback 
from learners; this can be in the form of polls, quizzes and word clouds.

Padlet

Trainers and learners can use this platform to create concept maps by posting 
links, videos, images and document files. It allows for collaboration and 
reflection. If you create more than 3 Padlets you need to move on to a paid 
version. Any content on Padlet is indexable by search engines and as such open 
to the public.

Platform Features

canva.com

This platform has both free and paid options. It allows trainers to create graphic 
designs that can support the presentation of content into a visual format. For 
example, it can be used to create infographics, posters, animations or videos. In 
the basic account you can download your graphic designs into multiple formats 
(jpg, png, gif, pdf, mp4).

Learning 
designer

This platform offers the possibility for trainers to structure their activities. It is 
informed by the theory-based Conversational Framework developed by 
Professor Diana Laurillard from University College London, so it allows trainers 
to add activities such as those described in section 2.4.3. Trainers can add 
information about each activity such as required time, number of learners, 
whether the trainer should be present or not, online or offline, synchronous or 
asynchronous, and adding links to various online resources. The training 
structure can be exported in editable formats such as Word documents which 
can later serve as training plans to be shared between facilitators and with 
learners.

Prezi Video

This platform comes with a free version as well as a paid version for more 
functionality. It helps you create professional looking and engaging videos. It 
allows you to put content (such as slides/text/images) in the recording. The 
videos can be a maximum of 15 minutes.
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OTHER USEFUL RESOURCES 
YouTube: Video-sharing platform that allows users to upload, view, share and comment on videos.

Vimeo: Video hosting, sharing and services platform that operates on an ads-free basis.

TikTok: Social media platform that allows users to create, upload, view and share short-form videos.

Unsplash: Website dedicated to sharing stock photography under the Creative Commons license. 

Noun Project: Website that catalogues symbols created under the Creative Commons license. 

Miro: Free and simple to use whiteboard built to help trainers collaborate and share.

2.3 DEVELOPING ONLINE TRAINING ETIQUETTE

As we move towards a different mode of training delivery, it is important to think about the skills and 
etiquette we use when delivering training face-to-face and how this will look in an ‘online’ world. It is 
more important than ever to think about some simple guidelines for your training to be successful and 
the learners’ experience to be of quality, engaging, safe and structured. Outlined below is some useful 
training etiquette for both yourselves and your learners’.

Online Training Etiquette for Trainers 

To help online training run as smoothly as possible it would be useful to think about the following 
guidance for delivering your training:

• Online training should be secure, so you should request that learners do not share their training 
login details or password with others not registered for the event.1

• Ensure that you have everything ready to start the event and have created an appropriate space 
for learners to wait. Be prepared to smooth out any IT issues for both learners and you.

• Your training session may start with a check-in and a round of introductions which will be led by 
you as the trainer. It may be useful to begin with some housekeeping and ground rules as well as 
outlining timings so that learners know clearly when breaks are and do not disengage. Outline 
some of the training etiquette guidance; e.g. ‘Please mute phones or other devices that may 
cause interference’. 

• Ask learners to mute their microphones whilst you are speaking; this will help to cut out the 
background noise and make it easier for people to listen and concentrate. 

• Remember to look at the camera, this way you connect better with the audience. 

• Consider the best environment to deliver your training from and try to avoid noisy and busy 
environments for example, personal memorabilia on walls or backgrounds that may distract your 
learners. Choose your lighting carefully and make sure you are comfortable with the space you 
are using.

• Remember to close any windows and remove personal belongings you do not want others to 
see. 

 Further information for providing a secure environment can be found in Section 3.1.1
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• Remember that anything discussed in the training may be of a confidential nature, any personal 
discussions must be discussed in an anonymous way. Any safeguarding concerns will need to be 
passed on to the relevant agencies.

• Be as engaging as possible using varying methods of delivery and online resources (see 
Section 2.4); breaks will be important as online platforms can be difficult to engage with for long 
periods of time.

• If you are recording the training, you will need to gain full consent beforehand and abide by 
GDPR guidance on the storage of the recordings. Learners should not record the training in any 
digital format without prior consent; recording requests from learners will need to be considered 
prior to the training and made in writing.

Online Training Etiquette for Learners2

To help our online training run as smoothly as possible we would appreciate if you could adhere to the 
below expectations:

• Our online training is secure, please do not share your training login details or password with 
others not registered for the course. 

• Please make sure you log in on time as the training will start promptly with a check-in and 
introductions which will enable you to meet your learner peers. It may help to download and open 
the application a few minutes beforehand to avoid delay. 

• Upon joining the training you will be directed to the training lobby. The event host or trainer will 
grant you entry to the training area. 

• Each training session will start with a check-in and a round of introductions which will be led by 
the trainer (see above for being prompt). Taking turns, you will be invited to introduce yourself. 

• Please mute your microphone whilst you are not speaking; this will help to cut out the 
background noise and make it easier for people to listen and concentrate. 

• Please eliminate other distractions whilst you are taking part in the training. 

• Please join the meeting with your camera switched on so that people can see you unless there is 
an issue with your internet connection which prevents you from doing this. Please inform the 
trainer if this is the case.

• Please mute phones or other devices that may cause interference. 

• Remember to look at the camera, this way you may connect better with the audience. 

• Consider the best environment from where to take part and try to avoid noisy and busy 
environments. Minimise personal memorabilia on walls or backgrounds that may distract others. 

• If you would like to contribute to the discussion or ask further questions, please use either the 
chat or raise your hand function on the online platform. 

• Remember to close any windows and remove personal belongings you do not want others to 
see. 

 You can use this section in your training materials as it is or adapt it to your needs.2
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• Please remember that anything discussed in the training is confidential and any personal case 
discussions must be discussed in an anonymous way. Any safeguarding concerns will need to be 
passed on to the relevant agencies.

• Training may be recorded by the trainer; full consent will be requested beforehand and GDPR 
guidance on the storage of the recordings will be abided with. Learners should not record the 
training in any digital format without prior consent; if you want to record any part of the training 
you will need to request this in writing prior to the training and abide by the trainer’s decision.

2.4 DESIGNING ONLINE RESOURCES

Generally, trainers need to take into consideration that when designing online learning there are various 
ways in which learning happens and learners will differ in their learning styles. For example, in an online 
environment, some learners will be engaged by spontaneity and novelty, while others will prefer stricter 
routines; some will like to work alone, while others will thrive when working collaboratively. The online 
environment also adds an extra layer of comfort or discomfort depending on the learners’ familiarity with 
the environment, how the learning process is structured and what tools they have available. Thus, there 
is no single optimal mode of learning online that applies to all learners, so it is essential that trainers 
provide learners with multiple options in order to account for the variation in learning styles and 
needs while maintaining a proper level of engagement. Additionally, in order to achieve the competence 
needed to design engaging, accessible and structured online resources for a group of learners 
interested in restorative justice, trainers are encouraged not only to familiarise themselves with 
theoretical and practical knowledge of teaching and learning in an online environment, but also to be 
ready to apply this to a restorative justice context. Where possible, it would be useful for trainers to 
access the latest research in the field of restorative justice in order to develop an evidence-based 
teaching and learning framework.

2.4.1 DESIGNING AN ENGAGING ONLINE LEARNING ENVIRONMENT
Keeping the attention and interest of learners in an online environment requires an understanding that 
the learners’ motivation for engagement with online resources is modulated by the context in which 
learning happens, the inner affective and cognitive processes of the learners, as well as their particular 
learning needs. Thus, when focusing on designing online resources, trainers need to follow the next 
series of principles.3

Provide online options to engage interest

What attracts learners’ attention and engages their interests in an online environment will vary 
depending on their level of pre-acquired knowledge about restorative justice, their personal 
circumstances, the environment in which they learn (e.g. from home, their office), as well as their mood. 
It is therefore important that trainers design multiple ways of engaging learners’ interests. For example, 
trainers can offer learners choices on how learning objectives are reached so that they can develop self-
determination, achieve a sense of pride when completing a task and create a connection with their 
learning about restorative justice. Trainers can also optimise the level of autonomy for completing tasks. 
For example, if trainers want learners to build a good understanding of the power that storytelling has in 
restorative justice, they could ask learners to develop a narrative by using either writing, drawing, 

 These principles are based on the Universal Design for Learning framework developed by the Center for Applied 3

Special Technology (CAST). You can read more about this on the CAST website, http://www.cast.org/impact/
universal-design-for-learning-udl. 
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creating a film or something else. Trainers also need to be explicit about the utility and relevance of 
online activities so that learners understand how the learning can contribute to the particular goals that 
they have set for themselves. Last but not least, trainers need to create a safe online learning 
environment by reducing potential threats and distractions (see section 3.1), fostering an accepting and 
supportive online learning group and varying the levels of novelty, sensory stimulation and social 
demands in proposed online learning activities.

Provide online options to sustain effort 

Maintaining an optimal level of engagement with online resources requires sustained effort and 
perseverance. It is therefore important for trainers to acknowledge that learners’ motivation can change 
throughout the training and some strategies need to be put in place to support them in regulating their 
motivation to learn in an online environment. Trainers can prompt learners to formulate initial long-term 
goals and/or short-term objectives and integrate throughout the online training persistent reminders of 
these as well as their value and utility. These types of goals and/or objectives will need to be aligned to 
the type of restorative justice training that is provided (e.g. awareness training, skills training etc.). 
Trainers can also create collaborative online learning groups with clear goals, roles, and responsibilities 
and encourage learners to support one another both online and offline (this also relates with the next 
principle). Trainers will also need to provide feedback that is frequent, timely and specific as well as 
substantive and informative (as opposed to comparative or competitive). 

Provide online options for self-care

Taking part in any type of restorative justice training can trigger a variety of emotional responses. 
Acknowledging and working with learners’ emotions plays an additional role in maintaining an optimal 
level of engagement throughout the training. In order to do this, trainers can provide activities that give 
learners opportunities for reflection on the content of the training. Training in an online environment can 
make it more difficult to identify those learners that need extra emotional support or for whom the 
content of the training may have triggered something personally difficult for them. Trainers should 
therefore ensure that they state explicitly that this may be needed and create opportunities for checking 
in and debriefing with learners individually to enable them to share and manage their emotional 
responses. In addition to support from the trainers, it may be worth inviting learners to form a buddy-
system to gain additional peer support, providing there are clear guidelines for ensuring this is done 
safely. Experiencing the training group as a safe space can replicate and highlight the importance of 
“safety” as a crucial principle of restorative justice.

2.4.2 DESIGNING AN ACCESSIBLE ONLINE LEARNING ENVIRONMENT

Before starting the process of designing online learning materials, trainers will have to consider the 
particular characteristics of potential learners. Traditionally, trainers will consider aspects such as 
professional background and level of restorative justice expertise. However, having only such 
characteristics in mind is not enough. Trainers should also consider that an online environment requires 
from learners particular skills that are not necessarily similar to those used in an offline environment. 
Additionally, as previously mentioned, learners will have particular ways of learning and these 
differences come from how learners perceive and comprehend information delivered online, how they 
navigate the online learning environment and how they choose to express themselves. It is thus 
important for trainers to design online resources that are accessible and accommodate a variety of 
needs by following the next set of principles.4

 Idem4
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Provide online options to facilitate perception 

Each learner will have unique ways in which they perceive information. This may be because of 
particular aspects such as having to cope with a learning disability (e.g. dyspraxia or dyslexia) or a 
physical disability (e.g. visual or audio impairment). In order to account for such a variety of needs in an 
online environment, trainers may consider delivering the same content through a multitude of ways 
(visual, audio, text etc.), and using different online tools (e.g. text to speech software) and formats (e.g. 
diagrams, charts, pictures, animations, graphics). Where possible and when copyright is not infringed, 
trainers can also consider offering learners the option to customise how the content is displayed on their 
screens by either using an online platform with multiple functions (e.g. zooming in and out, highlighting 
words, live captions/subtitles etc.) or providing online resources that are editable (e.g. where text can be 
enlarged, volume amplified, background colours changed etc.). Having all these options available in an 
online learning environment will support the learners in achieving the training goals quicker and more 
effectively.

Provide online options to account for language differences

When designing online resources that are accessible, trainers need to recognise that we are living in a 
multi-cultural society. Additionally, they need to consider that restorative justice is a complex field that 
attracts learners from a multitude of practice sectors. Trainers should always strive to explain 
professional jargon and incorporate in their online training activities that will aid learners with clarifying 
concepts and developing a common vocabulary. Where training is provided to learners that speak 
multiple/different languages, trainers need to carefully consider how interpreters and/or subtitles can be 
used in an online environment. Last but not least, symbolism plays an important role in restorative 
justice, so trainers may also need to consider incorporating in their online resources examples that are 
illustrated through multiple media (e.g. text, graphics, diagrams, audio, video etc.).

Provide online options to facilitate comprehension

Learning is not the simple process of acquiring information; it is a process that requires the 
transformation of information into useable knowledge. This is the case for both online and offline 
learning. However, in an online environment the process of transforming information into useable 
knowledge requires from trainers an explicit effort of facilitating comprehension. Trainers can do this by 
providing learners with multiple opportunities where they can link current knowledge with prior 
knowledge. This will then embed new ideas into familiar contexts. It is therefore essential for trainers to 
know the level and type of restorative justice knowledge that the learners have acquired before the start 
of the training. Trainers can then make use of analogies, metaphors, music, films and drama through a 
multitude of online tools and platforms (see section 2.2) that resonate with the learners. Trainers can 
also consider how the information can be divided into smaller (more digestible) elements (see section 
2.3) and provide learners with online interactive activities that will guide comprehension and support the 
development of conceptual links. Last but not least, trainers may also consider incorporating in their 
online training opportunities for learners to review and practice what they have learned, individually or in 
groups.

Provide online options to facilitate expression

There are many ways and mediums through which learners can express themselves and an online 
environment can accommodate most of these. Restorative justice is also a field in which creative 
communication can be easily facilitated. Some learners will be good at storytelling, while others will 
prefer to write or to draw. It is thus important for trainers to consider offering learners the opportunity to 
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use multiple media for online communication such as text, speech, drawings, illustrations, comics, 
storyboards, films, music, video etc. Trainers are also encouraged to incorporate in their online training 
opportunities for learners to use social media and interactive web tools (e.g. discussion forums, chats, 
comic strips, animated presentations etc.), and where possible to provide them with text-to-speech 
software (or voice recognition), captions (or subtitles) and pre-recordings (audio or video). Last but not 
least, trainers can also consider designing online exercises that allow learners to solve problems using a 
variety of strategies and potentially give them opportunities to use online story webs or mapping tools 
(e.g. Canva.com and Padlet could be useful to create these – see section 2.2).

2.4.3 DESIGNING A STRUCTURED ONLINE LEARNING ENVIRONMENT

There are various methods  that trainers can use to structure the online learning in order to address both 5

differences between learners and the need to offer a balanced but mixed type of content. These 
methods can be situated on two continuums (as seen in the diagram below), varying from passive to 
active learning, and from theoretical to practical learning.

Diagram 1. Methods of learning

Read, Watch and Listen

You can ask learners to acquire knowledge and understanding by reading a written piece, watch a video 
or listen to a podcast. This type of learning is done through the process of acquisition which creates the 
opportunity to develop understanding of concepts. It is a form of passive and theoretical learning as it 
does not require learners to do anything with the acquired knowledge and understanding.

Investigate 

You can ask learners to find out a piece of information on a specific topic by accessing online libraries, 
mass-media, social-media or any other type of online platforms. This type of learning is done through the 
process of independent inquiry and gives control over the process of completing the task. It is a form of 
more active but still theoretical learning as it requires learners to design their own ways of identifying 
information and appraising the quality of such information in order to complete the task.

 These methods are based on the theory-based Conversational Framework developed by Professor Diana Laurillard 5

from University College London. You can read more about this on the ABC Learning Design website, https://abc-
ld.org/6-learning-types/. 
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Discuss

You can ask learners to engage with one another by asking questions and providing answers on a 
proposed topic, thus exchanging ideas and challenging arguments. This type of learning is done through 
the processes of discussion and debate which offers further opportunities to develop theoretical 
understanding of concepts as well as gradually transferring such knowledge to more practical 
applications. It is a form of active, theoretical and practical learning that requires learners to use skills 
such as listening, responding, articulating and arguing, offering a safe space where individual thinking is 
shared and group thinking starts forming. 

Collaborate

You can ask learners to work together on a project where they have to come up with a shared output on 
a specific topic. This type of learning is done through the process of collaboration which gives learners 
not only control over the process but also over the outcome. It is a form of active, theoretical and 
practical learning that requires learners to brainstorm, identify potential ideas and negotiate solutions. 
Such learning involves active group thinking and practical application of collective knowledge and 
understanding.

Practice

You can ask learners to generate an action based on what they have learned on a specific topic, 
individually or within a group. This type of learning is done through the process of practice and offers the 
opportunity to take part in experiential events. It is a form of active and practical learning that requires 
learners to transfer their knowledge and understanding into observable behaviours, interpret feedback 
and further integrate the new learning into their knowledge bank. Such learning requires repeated loops 
of action, feedback and integration in order for observable behaviours to consolidate.

Produce 

You can ask learners to produce an original piece of work for the purpose of evaluation and feedback. 
Such an activity is usually conducted individually but it can also be done as a group in which case it 
overlaps with the process of collaboration. When conducted individually, this type of learning uses the 
process of production which allows learners to integrate all their acquired knowledge into a single 
product. It is a form of active, theoretical and practical learning that requires learners to use critical 
thinking, reflection and creativity as well as other cognitive and/or behavioural skills that are particular to 
the task. 

2.4.4 GAMES AND OTHER INTERACTIVE ACTIVITIES6

At the beginning of your course

It is always important to spend time at the beginning of a course connecting people before you share 
any content. This helps develop trust and safety and is of course modelling the importance we place on 
relationships. In this regard, ice-breakers, team-building games and activities play a very important part 
on any course and maybe more than ever on-line. The most successful courses will be those that 
intentionally develop trust and relationships from the beginning.

 Hopkins. B (2021) Introduction to Restorative Approaches Training Manual; Transforming Conflict in-house 6

publication ; Mortimer
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During the course

Perhaps you are less convinced that games and light-hearted activities are important once you get 
started. You may be on board with the idea yourself but feel worried in case people will think you are 
being frivolous and de-valuing the seriousness of the content. In fact, such activities actually enhance 
the learning. If you, or your learners, need convincing then here are some useful reminders: 

‘You’re not having fun, you’re using positive emotions to access the limbic system to optimise dopamine 
secretion to facilitate autonomic learning’ !!!!!!! (he had his tongue in this cheek)7

‘The state the learner is in - their breathing, their emotions, their muscular tension, their entire 
neurochemistry – will decide how well they learn. No matter what bells and whistles you add to 
your repertoire, if their state is wrong then the learning won’t stick. However, get the state right 

and they can’t do anything but learn.’8

‘Dopamine is a key learning chemical that is generated in our heads as a result of a reward or the 
anticipation of a reward. In other words, doing something we like doing or knowing we are about to do 

something we enjoy doing. Apart from making us feel more switched on and happier, this amazing 
substance is also a key memory chemical. A release of dopamine helps us remember the events of 

about ten minutes or so prior to the release.’ 9

Other points you can make:

Games involving movement help to break up the session, get the blood flowing to the brain and so 
improve concentration.

Games involving fun and laughter strengthen the immune system, boost mood, diminish pain and 
stiffness and protect people from the damaging effects of stress. Such games, interspersed amongst 
more challenging activities, can help people relax and feel less anxious. 

Games done in pairs or teams can introduce a mild competitive element which can be motivating, whilst 
also developing closer relationships between said pairs and groups. A recommended goal by the end of 
a course is to ensure that every single participant has worked with, or been in a pair /group with 
everyone else on the course either in a playful activity or a thoughtful one, or ideally both.

Some game-like activities can also be used to illustrate a point in a more memorable way than a simple 
explanation. In other words, they create opportunities for experiential learning. Learners can transfer 
what they learned in the game to real-life experiences relevant to their restorative practice.

The challenge now is to find games and game-like activities to use via an on-line platform. The first step 
is to go back to your usual repertoire (if you already use these in your face-to-face training) and see how 
you can adapt these to the on-line environment.

Secondly, explore the internet. Youtube has a huge bank of examples.

USEFUL RESOURCES

Webinar: Interactive ice-breakers and team building games for online meetings and events

 Ian Gilbert The Big Book of Independent Thinking7

 Ian Gilbert Rocket up your class8

 Ian Gilbert Rocket up your class9
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Playmeo: A collection of ‘outrageously fun’ group games & activities to engage your groups quickly, 
invite them to interact, remove social barriers & build trust.

YouTube: Virtual zoom games 

YouTube: Zoom game ideas 

YouTube: Zoom games and tips in less than 9 Minutes

YouTube: Leading virtual team building games

SECTION 3 – COURSE DELIVERY

3.1 PROVIDING A SECURE LEARNING ENVIRONMENT

It is essential to keep the online safety of course learners in mind. When providing training in the same 
physical space, trainers are an obvious and visible presence and it is understood that learners can go to 
them with any issues that they may be experiencing.Health and safety measures are more obvious in a 
physical training environment. The same opportunities must be offered for online learning, though may 
take a little more time.

The following are suggestions for ways to provide a secure online learning environment for learners. It is 
not an exhaustive list, but may be a starting point for consideration and discussion:

• Trainers should be prepared to offer contact details to learners and have clear processes in place 
for learners to bring concerns.

• Trainers should consider GDPR and data protection legislation when sharing group members’ 
contact details with other course learners.

• Trainers should have processes in place for learners to give permission for their contact details to 
be shared with other group members. This should include which contact details (phone, email, 
social media details) they have provided permission to share. 

• Trainers should consider creating specific ground rules around the use of these (for example, 
that learners agree not to contact each other outside pre-agreed core hours; that contact details 
are solely for the purposes of work for the duration of the training; that learners ask permission to 
keep contact details after the training has concluded; that learners/sessions are not recorded 
without the express permission of the learners).

• For additional time to be spent in check-ins/debriefs – not just for learners to reflect on the course 
content, but also for them to reflect on the online experience.This could also enable learners to 
hear differing views about online familiarity which in turn could help shape their own client work.

Trainers may want to make some of these decisions clear from the point where the course is first 
advertised rather than when the course starts. This gives potential learners the information necessary to 
decide whether they want to opt into the course rather than opting out at a later stage as a result of not 
being fully informed.It also provides all learners with a baseline of what is expected from the outset.

While some of these points may seem obvious or unnecessary, it is worth remembering that people have 
very different uses and expectations of virtual contact and there is no definitive guide for online 
behaviour. Being explicit from the outset about what is expected of learners in an online environment 
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reduces the risk of misunderstanding or miscommunication. In more extreme circumstances, it also 
reduces the potential for intentional behaviour which causes harm.

Other points to consider

Passwords: Create a meeting or webinar password and share it with your learners to ensure that only 
guests with the password can join your virtual meeting. Be clear that meeting details must not be shared 
on social media or with other individuals.

Waiting rooms: Waiting Rooms prevent learners from joining a meeting automatically. Ensure that you 
confirm the learner is expected at the meeting prior to admitting them to the platform.

Disable screen sharing: This prevents learners from sharing unwanted or distracting content. Make 
sure that you are aware of how to disable this function, in most online platforms screen sharing is 
automatically permitted. If the trainer does need to share their screen, they should be aware of what 
information can be seen by others. Non-essential programmes should be closed, this includes email 
programmes, internal computer software and documents which contain sensitive information. You will 
need to decide beforehand whether you will require learners to have a screen sharing functionality. 

Private chat: In most online platforms, the host can lock the chat so learners cannot privately message 
each other. Some platforms will allow learners to still chat with the facilitator. You will need to decide in 
advance whether you will require learners to be able to chat with each other. In some circumstances this 
may be useful. 

Unwanted learners: If an unwanted guest has joined your meeting, they should be immediately 
removed. Most platforms have controls which allow you to remove unwanted guests.

Locking your meeting: Most platforms will allow you to lock your meeting once it has started. Trainers 
should be aware that if the meeting is locked, it will prevent learners re-joining should they be 
disconnected.

Protecting a learner’s identity: It is important that all those participating in the meeting are aware of 
how to protect their identity. There have been identified cases of identity theft because of images being 
published on social media. Trainers should ensure that learners are aware of the actions they can take 
to minimise this risk.

Learners need to be aware of what can be seen in the background, make sure that the webcam does 
not pick-up personal documents or other items in the background which contain personal information. 
Learners may decide to use a virtual background, whilst these can obscure the actual background they 
can be distracting. In some of the more popular platforms, these quite often do not offer a high-quality 
background. For example, within some platforms, the virtual backgrounds can become distorted without 
having access to a green screen. However, other platforms offer as standard a blurred background 
option that can provide a more stable background with less distortion. 

Managing Recording: Most platforms allow recording by either the host or learners. Recording by 
learners should be disabled prior to the event starting. If the trainer wishes to record the meeting, this 
should be made explicitly clear to the learners at the start of the course. You should also be clear as to 
why you are recording, how this recording will be used and where it will be stored. It is important to 
remember that most platforms store recordings remotely, you need to be confident that these cannot be 
accessed outside of the organisation.
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Whilst you can disable recording, this does not necessarily mean that learners do not record. It is 
possible to record audio only using a mobile phone or voice recorder. Other learners would not be aware 
that this is the case. Practitioners can mitigate this risk by requesting that learners use headphones 
which prevents the devices audio being recorded.

Likewise, it would not be obvious if learners were taking screenshots during the event. Trainers should 
discuss this with learners prior to the event taking place. It could be included within any ground rules that 
are agreed and the trainer should make it explicitly clear at the start of the course what has been 
agreed.

Back-up plans: Some aspects of delivering training online will be out of the trainers’ control. Meetings 
being interrupted, loss of connection or unforeseen technical issues. Having a back-up plan is essential 
to mitigate this. This might be as simple as ensuring you have contact details for all learners so that you 
can send out text updates or you may have scheduled an alternative time when the session could take 
place. Whatever your back-up plan is, you should ensure that this has been discussed and 
communicated with learners prior to the course starting. 

3.2 DELIVERING THEORY-BASED TRAINING

There are many ways in which theory-based learning can be delivered in the virtual world. Most of us will 
now have experienced a variety of online platforms and will have some level of confidence in hosting, or 
at least participating in, online events. 

Theory-based learning activities can easily be delivered using some of the more popular online 
platforms. This could be as simple as using the screen sharing function to present PowerPoints, share 
video clips and provide a space for group discussion. However, trainers need to consider how engaging 
this type of learning is and whether it suits learners who prefer a more practical approach to learning 
(See section 2.4).

Trainers should consider what type of event they wish to run. In part, this will be determined by the 
content of that particular part of the course. Typically, online sessions can be set up as either a webinar 
or a more traditional event. 

A webinar will allow multiple learners to see and hear a presentation, ask the trainer questions and, if set 
up, take part in online polls. They do not appear on the screen and will not be able to see other learners. 
This can be useful if you are purely disseminating information. 

An online event allows you to expand the functionality of your virtual training. Web conferencing enables 
users to share their screens, poll attendees, use digital whiteboards and more during meetings. It also 
adds a real-time video component into the mix to help further foster team building and add face-to-face 
communication to virtual training.

Caution should be taken when sharing media in either webinars or online training. This can be done 
through screen sharing. However, most platforms require you to grant permission to also share your 
device’s media. If you are planning on sharing media with learners, it is worthwhile ensuring that this 
works beforehand including for example, that learners can hear the sound of any shared videos. 

Using breakout rooms can be effective and provide an opportunity for learners to have small group 
discussions before returning back to the main room for feedback. Some of the main online platforms are 
intuitive in setting up and managing breakout rooms. For example, Zoom provides easy access to 
breakout rooms which can be set up prior to the event going live. However, unless the trainer has 
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access to multiple devices and account logins it is difficult to monitor all rooms at once. Microsoft Teams 
on the other hand, is more difficult to set up but movement between rooms and monitoring multiple 
rooms is far easier. 

Trainers could consider using multiple platforms depending on the type of activity being undertaken. An 
overview of a variety of online platforms can be found in section 2.2. 

It is possible to include elements of self-directed learning; this is not a new concept and indeed facilitator 
training has always allowed for up to 4 hours pre-reading. If self-directed learning activities are to be 
used, trainers need to consider how they will ensure that this part of the course has been completed. 

Evidencing learning

You should already have processes in place to evidence learner’s progress; these may need to be 
adapted to evidence the learning taking place during your online course. The RJC has always included 
the option for training providers to incorporate some self-directed learning activity into their courses. 
Where this has been the case, providers have been encouraged to evidence that course learners have 
undertaken this. 

As you move to delivering training online, you will need to be able to evidence that course learners have 
completed all aspects of the course before providing certification. For trainer-led activities, this could be 
as simple as maintaining attendance records for each session. For skills practice sessions you may 
already have processes in place to record feedback which you could adapt to suit your online course. 

Where self-directed learning is used, you will need to be able to evidence that course learners have 
fulfilled this aspect of the course. Simply providing evidence that you have sent out reading material or 
links to online resources will not be sufficient. 

Several online platforms will enable you to monitor learner engagement, you can find further details of 
some of the available platforms in section 2.2. You could also consider hosting discussion sessions 
where pre-read/self-direct reading materials are discussed. Another option would be to host live online 
events to screen any videos. This type of event would enable you to monitor attendance and provide a 
question and answer style format. Several platforms provide a function to set up online polls which could 
be useful when checking understanding. 

You could also consider setting up chat groups through applications such as WhatsApp or Facebook. 
These are easily accessible and provide another way of prompting discussion about self-directed 
learning. However, remember to discuss with learners about how comfortable they are with sharing 
details (See section 3.1).

What is most important is that you are confident at the end of the course that learners have the 
knowledge, understanding and practical skills required to be certificated.

3.3 DELIVERING SKILLS PRACTICE ONLINE

In order to deliver skills practice online, trainers will need to make sure the chosen platform will provide 
learners with the opportunity to actively practice and observe facilitation skills. Trainers will need to 
ensure they are very confident with using the features of the platform and that it will allow them to deliver 
skills practise training, carry out adequate assessment and provide feedback on facilitation skills. They 
will need to understand and practice how to set up and support learners to join breakout rooms, 
otherwise there is a risk that they will run into technical difficulties and not be able to meet the required 
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standards of training delivery. Planning and practicing in advance are particularly crucial in relation to 
this aspect of training delivery.Trainers might want to consider the following:

• How they will demonstrate the skills required to learners and what co-trainer support might be 
needed to achieve this.

• Whether it would be beneficial to pre-record demonstrations and other practical activities as this 
could allow learners to observe, re-visit and review the skills they are building. Pre-recorded 
elements could then form a basis for discussion and review.

• Having smaller groups will ensure learners get sufficient practice including opportunities to 
observe and facilitate a restorative process. The trainer will need to ensure that coaching and 
support can be provided to all learners equally. Sole trainers could consider scheduling separate 
times to meet with small groups.

• Modular training might provide additional opportunities for learners to be set tasks for skills 
practice as part of self-directed or pairs work outside the main training group. For example, pairs 
of learners could be given the task of practicing and reflecting on restorative conversation skills 
before the next scheduled large group session. Where this kind of approach is adopted, trainers 
will need to consider how they will evidence completion to meet the required number of training 
hours and what measures need to be put in place to ensure this remains a safe space for 
learners.

• Trainers should consider what tools they have in terms of polls and interactive resources within 
the platform they are using to enable them to check learning and gather feedback from learners 
as part of both skills practice delivery and assessment (see below).

3.4 ASSESSING SKILLS PRACTICE SESSIONS

Trainers will need to carefully consider how they will provide opportunities to observe and give feedback 
to learners in order to support them with skills development and meet the required standards for 
assessment and feedback to support further learning. 

• Small groups should be organised and scheduled so that there are sufficient opportunities for 
each learner to be involved as a participant and facilitator. Trainers should consider what 
arrangements will be needed to promote self-reflection, peer feedback and trainer feedback and 
assessment. Learners may find it more difficult to connect with other learners in an online space 
and trainers should therefore consider what additional measures they might want to put in place 
to create a safe and effective learning environment within skills practice groups.

• Self-reflection tools could be provided for learners to assess their progress with skills 
development and help them to identify goals for further improvement. Additional online 
resources, for example, observer checklists, could be provided to promote peer feedback and 
support learning within small groups. The use of chat and polls could provide trainers with 
additional evidence to assess learning and skills development of learners.

• Online platforms provide an opportunity to record small group skills practice sessions which 
could contribute to self, peer and trainer feedback and assessment. If trainers do decide to use 
recording to support skills development, they would need to ensure they don’t rely on this as the 
sole opportunity to feedback to learners as this would not allow learners the chance to adapt and 
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improve their skills. Learners would also need to be aware and consent to the recording of 
sessions (see section 2.3).

• Trainers will need to consider how they will assess live small group work and whether they need 
to be present for the entire time of a small group skills exercise. Moving in and out of online 
groups could be disruptive to learners and consideration needs to be given as to how all learners 
would get equal opportunities for observation and assessment.

Providing clarity to learners in advance of training about how skills practice will be delivered and how 
assessment and feedback will be carried out will support effective learning.

3.5 TRANSFERRING PRACTICE SKILLS TO THE REAL WORLD 

We will all have become familiar with the nuances of working remotely; how we interact in a virtual world 
does not reflect how we interact when we are in the same room. Therefore, it is important to highlight 
that delivering practitioner training solely online will not necessarily prepare practitioners for working in a 
face-to-face environment.

In a time when we are all experiencing frequently changing rules on social distancing, it can be difficult 
to plan for face-to-face contact. Training may be moved online and we have outlined within section 3.3 
our guidance on delivering practical skills learning in the virtual world. Online training will provide 
learners the experience of online facilitation but we know that this does not replicate the same 
experience as practicing these skills face-to-face. 

Trainers should consider how practitioners can transfer the skills they have acquired online to a real life 
situation. It could be that it is possible to deliver a blended learning form of training, that is delivering the 
theory elements online and the practical elements in a face-to-face setting. Of course, this would need to 
be delivered in line with current social distancing measures and the trainer must ensure that their chosen 
venue is Covid-secure. Trainers might also offer some form of conversion training at a later date; details 
of the suggested content of conversion training can be found in section 4.2.

There are implications with both these options, the online world makes it possible for people to join 
courses which they would not normally be able to attend in the offline world. Delivering part of the course 
face-to-face may make it challenging for some learners to complete the course. 

If it is not possible to offer a practical experience of working face-to-face, either as part of a blended 
learning course or by offering additional conversion training at a later date, trainers should make it clear 
on their course certification that the training was delivered online. They should also encourage newly 
trained practitioners to gain real world experience before undertaking face-to-face case work. 

Organisations recruiting newly trained practitioners, be this paid or voluntary positions, will be 
encouraged to confirm whether the individual’s training included opportunities for face-to-face skills 
practice. Where this has not been possible, they should provide the opportunity for shadowing and 
supervised practice with an experienced practitioner working at intermediate or advanced level. This is 
in line with the RJC’s Foundation Registration Framework which states newly trained practitioners can 
facilitate, with significant guidance and support, cases which have been assessed as not being sensitive 
and complex.

Organisational leaders should ensure that practitioners who have no face-to-face experience are 
provided with the opportunity to facilitate, under supervision, a minimum of three restorative cases. At 
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least one of these cases must be a direct restorative process which is co-facilitated with another 
practitioner. 

As restorative practice trainers, you play a leading role in developing our practitioners of the future. You 
need to be confident that the individuals you are certificating have the required level of skills to facilitate 
within both online and real world environments. 

SECTION 4 – POST LEARNING SUPPORT

4.1 PROVIDING OPPORTUNITIES FOR LEARNERS TO NETWORK

Online platforms provide a range of opportunities for learners to network and reflect on their learning as 
part of follow up support. As discussed in section 2, online approaches to training may result in the use 
of modular approaches. These can enable learners to network and reflect on their learning during course 
delivery and these opportunities could be continued after the course has been completed. Trainers will 
need to consider what capacity they have to support follow up sessions and moderate post-course 
communication between learners. Trainers should be clear about what support they are offering and 
which aspects learners will take personal responsibility for. 

Within organisations, ongoing successful support using online platforms has proven to be beneficial. 
These platforms can enable learners to meet and communicate more easily and also share and 
collaborate in a variety of ways. The example below offers a framework for trainers setting up post 
learning support. It may also prove helpful for trainers providing advice to organisations on how to offer 
ongoing support for newly trained practitioners. 

Case example

A monthly online practitioner community of support and practice (1.5 hours) provided to all those who 
have completed facilitator training but also offered to other interested parties to encourage and support 
people to undertake further training that is being offered, including the following elements:

! Clear guidelines on group etiquette including confidentiality of case discussions etc. 

! Meetings start with a check-in and updates and news allowing sharing of current developments 
within restorative practice and for members to share news on cases they have been working on.

! The meeting has a facilitator and organiser who regularly provides an element of refresher 
training and provides additional resources and notes of meetings to record learning points, 
reflections, and other information. This can include outside speakers to support members with 
practice development.

! Each meeting includes an opportunity for case discussion with members bringing cases they are 
working on and inviting support from group members to find ways forward and enabling best 
restorative practice within their context. 

! Regular review by group members about how they want to use the network space and what 
elements they would like to see included to help develop their practice.

! Use of chat and e-mail outside group sessions to support members with questions and concerns 
about practice, share information and resources. 
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! Members of the group also sit on the organisation’s Restorative Practice steering group and 
feedback to that group needs and ideas from the group about how to further embed and develop 
restorative practice across the organisation.

4.2 CONVERSION TRAINING 

Where it has not been possible to provide an opportunity for course learners to undertake skills practice 
activities in a face-to-face setting, trainers should consider offering conversion training at a later date. 
The purpose of this training is to provide an opportunity for course learners to practice the facilitation 
skills they learnt online in a real-world setting. 

The content of conversion training will vary depending on the course being completed however, the 
primary purpose of conversion training is to provide opportunities for learners to undertake skills practice 
activities in a face-to-face setting. We have outlined below the suggested training content for 
introductory and facilitator training; typically, this training will be undertaken by learners who have no 
previous experience of restorative facilitation.

Introductory restorative practice training 

Introductory restorative practice training is designed to provide the necessary background knowledge 
and skills that are required to use informal restorative practices in day-to-day work. Training is focused 
on using informal restorative processes to resolve minor conflicts in the course of day-to-day business 
and must include an element of skills practice. The RJC’s guidance states that this training should be a 
minimum of 8 hours learning including break.

Given that course learners will have already completed the required learning hours, it is suggested that 
conversion training is a minimum of 2 hours including a break. This time should be used to provide 
course learners the opportunity to practice using informal restorative practices in a face-to-face setting.

Facilitator and practitioner training

This is training for those wishing to undertake formal restorative processes. This training covers the full 
range of skills relevant to practitioners as outlined in the core 2013 National Occupational Standards 
for Restorative Practice. Facilitator and practitioner training must have a practical element, including at 
least one observed role play exercise demonstrating a restorative process. Learners should also actively 
practice and observe facilitation skills including preparing learners for direct and indirect restorative 
processes. The RJC’s guidance states that this training should be a minimum of 24 hours learning.

Conversion training should focus on providing course learners with the opportunity to practice using the 
facilitation skills learnt online in a face-to-face setting. This should include opportunities to practice 
facilitating preparation and face-to-face meetings. It is suggested that conversion training should be 
a minimum of 8 hours including breaks. 

Sensitive and complex case training 

As outlined within the RJC’s Practice Guidance 2020, sensitive and complex case training should only 
be delivered to experienced practitioners. It is expected that course learners will have been practicing for 
at least one year, have experience of facilitating a range of direct and indirect restorative processes and 
at least meet the requirements of Intermediate Practitioner Registration. As course learners should 
have significant experience of facilitating face-to-face, it is not mandatory to provide additional 
conversion training over and above the training being delivered online.
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https://restorativejustice.org.uk/resources/national-occupational-standards-nos-guidance
https://restorativejustice.org.uk/resources/national-occupational-standards-nos-guidance
https://restorativejustice.org.uk/registered-practitioner


We trust that you have found the guidance within this publication informative and that it has inspired your 
thinking when planning the delivery of your training in an online environment. 

The Restorative Justice Council would like to express our sincere gratitude to the following individuals 
and organisations for their contribution to the development of this publication. 
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Janet Clark Restorative Approaches Training

Jo Brown Jo Brown Consultancy

Simon Saxton North Yorkshire County Council
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About the Restorative Justice Council

The RJC is the independent third sector 
membership body for the field of restorative 
practice. We provide a national voice advocating 
the widespread use of all forms of restorative 
practice, including restorative justice, and raise 
public awareness and confidence in restorative 
processes.

The RJC sets and champions standards for the 
restorative justice field, provides quality assurance, 
and supports organisations in the field to build their 
capacity and accessibility. The aim of the RJC is to 
enable safe, high quality restorative practice to 
develop and thrive.
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